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 MODULE 4 
MEANINGFUL CHILD PARTICIPATION IN COVID-19

Welcome to Module 4: Meaningful Child Participation in COVID-19. In this Module you 
will find:

 ■ Tip Sheet 4.1: Meaningful Child Participation in the Humanitarian Program Life 
Cycle 

 ■ Tool 4.2: Child Protection Community Mapping
 ■ Tool 4.3: Vision Collages 
 ■ Tool 4.4: Object Stories
 ■ Tool 4.5: River Journey: Most Significant Change  

LIST OF TOOLS

# TITLE PURPOSE 

4.2 Child Protection 
Community Mapping 

To understand children’s differing perceptions of 
community strengths and challenges; the places, space, 
people, and activities that are safe and unsafe.

4.3 Vision Collages To explore children’s vision for positive change in their 
community and their initiative/project.

4.4 Object Stories To explore children’s feelings of safety and wellness 
through play and nature objects.

4.5 River Journey: Most 
Significant Change 

To explore the most significant changes that have taken 
place over the journey of the child protection program.

Tip Sheet 4.1: Meaningful Child Participation in the Humanitarian 
Program Life Cycle 
Children are actively engaged in protecting themselves every day, be that in their own homes, 
through children’s clubs, child-led projects or campaigns, or child-led organizations. In working 
with children as partners, it’s important to follow their lead, in terms of engaging with issues 
important to them, resourcing and supporting child-led change movements, and engaging them 
in lateral discussions. While organizations can work to promote children’s ability to protect 
themselves from abuse, exploitation, violence, and neglect, they should be careful that their 
messages also indicate that children are not responsible for any harms or potential harms that 
occur to them.

It is also essential practice to include children throughout the humanitarian program life cycle. 
Similar to Accountability to Affected People (AAP), the humanitarian community needs to be 
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committed to using mechanisms to ensure that children are meaningfully and continuously 
engaged in decisions that directly impact their lives, ensuring diverse participation of children across 
age, gender and different disabilities. UNHCR speaks to: participation and inclusion, communication 
and transparency, feedback and response, and organizational learning and adaptation. These four 
areas are pertinent to children’s meaningful participation in child protection. 

There are both boundaries and constraints that exist within the current humanitarian program 
life cycle structure, as well as opportunities for new areas of growth and development.1 

Humanitarian Program Life Cycle

Needs  
Assessment  
& Analysis

Strategic 
Planning

Resource 
Mobilization 

Implementation 
& Monitoring

Operational 
Peer-Review  
& Evaluation

Key Points for Consideration

Children as Partners in Needs Assessment and Resource Mobilization 

• Engage children in mapping the impact of COVID-19 in their communities; consider using 
telephone, SMS, or online assessments.2

• Co-design programmes and proposals with children and, where possible, include a budget 
for their own projects. Engage children in participatory budgeting processes (see YouCreate 
Art-kit for adaptable tools). 

• For all online activities, assess safety concerns and confidentiality. See Tool 3.3: Involving 
Children in Assessing and Responding to Risks and Resources and Tip Sheet 3.1 on 
safeguarding for suggestions on how to assess safety concerns and confidentiality.

• Provide funds to support data, airtime, or internet costs for children where possible. 

Children as Partners in Strategic Planning 

• Involve children when designing and planning your new child protection program during 
COVID-19. Depending on the local context, this may be face-to-face or over the phone, 
SMS survey, or hand-delivered surveys to households. See Tip Sheet 1.2: Adapting Existing 
Participatory Tools for the COVID-19 Context.

• Implement activities such as community mapping and vision murals. Invite children to 
design and lead the process for how they want the planning and design to take place. See 
Community Mapping and Vision Collages tools below for more details. 

• Invite children to use their art pieces to directly advocate their ideas. 

1 Chan, K. H. (2011). Rethinking Children’s Participation in Curriculum Making: A Rhizomatic Movement. International Critical 
Childhood Policy Studies, 4(1), 107–122. Retrieved from http://journals.sfu.ca/iccps/index.php/childhoods/article/viewFile/37/31

2  Compact for Young People in Humanitarian Action (2020, May) Covid 19: Working with and for young people. Compact for 
Young People in Humanitarian Action. https://static1.squarespace.com/static/5b2d24e39d5abbe187e75234/t/5ec2f3233dae1
216502f0fb3/1589834539102/I+COMPACT+COVID+GUIDANCE+.pdf
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Children as Partners in Implementation 

• Involve children in increasing awareness in their communities through art and play (e.g. 
theatre, skits, community football games), setting up radio programs for education, or 
setting up school-based responses to respond to cases of violence and abuse. 

• If working on policy change, engage children in the COVID-19 response decision-making 
with government officials. 

• Coordinate online dialogues and creative activities with children to identify solutions to 
challenges in communities.

Children as Partners in Monitoring, Evaluation, Peer Review, and Learning 

• Engage children as researchers for designing and implementing online surveys and 
participatory activities (see #CovidUnder19 survey). 

• Draw on children’s knowledge of online spaces to adapt monitoring, evaluation 
and learning (MEL) activities for the COVID-19 context (e.g. SMS surveys, online 
questionnaires, art-based submissions). Children often understand best how to use 
these online tools to connect with their peers. 

• Map primary responders and key humanitarian actors to help children keep power-
bearers accountable throughout the COVID-19 response and recovery.

 Key questions to consider as you engage children in programming3

• How has COVID-19 impacted the key stakeholders - children and their families - in your 
evaluation? 

• How has their psychosocial wellbeing and safety changed? 
• How have their roles changed? Will they have additional roles and responsibilities that 

could limit their role as partners in the program? 
• How do your methods of engagement in each phase of the humanitarian program life 

cycle need to be adapted to ensure participants’ safety and meaningful participation?
• What is required to adapt your engagements (consider: resources, time, capacity)?
• What can you do to ensure that all stakeholders have a voice and role in the process?

Remember that all engagements with children should be ethical and safe. Proceed with care 
and refer to Module 3: Ethics and Safeguarding during COVID-19 for suggestions on how to 
assess and address safety concerns.

3  Adapted from Better Evaluation.
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SPOTLIGHT: Scouts across Africa launch community level 
COVID-19 responses (and Oxfam blog)

Scout groups across Africa have been working in collaboration with NGOs, 
governments and the private sector to implement responses to COVID-19 
in their communities. For example, in Cape Verde, Scouts collaborated with 
the Red Cross to deliver relief items to families in need. In Ashanti, Ghana, 
Scouts teamed up with a restaurant chain to provide hot meals and water. 
Working in collaboration with the National Scout Organizations, Scouts in 
the DRC have responded to the organization’s guidelines by supporting 
street children with temporary shelter and food. These are just a few 
examples of adult-child partnerships happening at the local and national 
level, that shine a light on the possibilities of collaboration. 
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QUICK TOOLS

Walking Through the Program with Children4 

1. Place words relating to the scope of participation on a wall or floor (children not involved, 
consultation, child-led, collaboration). You could also ask a young leader to draw an 
illustration to go with each of these headings. Give each child a rock or sticky note. 

2. Introduce each of the images/words and discuss what this type of participation means, to 
ensure shared understanding.

3. Invite children to ‘walk through the program’ to consider the nature of children’s 
participation at each stage (not involved, consultative, collaborative, or child-led) and place 
a rock or sticky note where they “stand.”

4. Invite children to share their perspectives on why they are “standing” on certain spots. 

5. Do they think this was the most useful form of involvement, or would they like to have been 
more or less involved? And why? 

6. Repeat this process for each stage of the program cycle. Note, this could also be modified to 
focus on prior to the program, during the program, at the end, and going forward instead of 
the stages of the life cycle itself. 

7. At the end, facilitate a discussion about key findings:  

• In which part(s) of the program are children most involved? In which part(s) are they 
least involved? Why? 

8. Discuss and make notes about children who are invited and/or able to participate. Consider: 
gender, age group, abilities, backgrounds, lived experiences, and additional factors that are 
important for children in your communities and contexts.  

9. What are children’s views about the importance or relevance of children’s active 
participation in every stage of the program cycle? Which type of involvement is most 
meaningful to children at different stages of the program cycle? Why?  

10. What are children’s ideas to strengthen their participation in any (or all) stages of the 
program?

Remote Modifications: This activity can also be done over the phone, through text or via video-
conferencing. Refer to Tip Sheet 1.2: Adapting Existing Participatory Tools for COVID-19 Context 
and modification examples in the tools below for ideas. 

4  Adapted from Landsdown and O’Kane, 2014, p.27-28.
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  FURTHER READINGS 

 ■ INRAC. (2017). Participatory learning and action (PLA). This brief 
describes the qualitative research method called Participatory 
Learning and Action (PLA). PLA has two complementary functions; it 
is (1) a method to facilitate in-depth, community-driven, reflective 
learning, planning, action, and monitoring and evaluation alongside 
communities; and (2) a philosophy that aims to reverse power 
relations between communities and outsiders. 

 ■ International Institute for Child Rights and Development. (2012). A 
Guide for involving young people in monitoring & evaluating child 
protection systems. IICRD. This guide may be useful for practitioners 
and organizations wishing to involve young people in M&E related to 
CP systems. It draws on the experiences of a network of partners in 
Brazil, Canada, Colombia, and Thailand through the Child-Centered 
Accountability and Protection Evaluation (CAPE) project.

 ■ Landsdown. G (2018). Conceptual Framework for Measuring Outcomes 
of Adolescent Participation provides valuable depth on meaningful 
participation and measuring participation. 

 ■ Landsown, G. & O’Kane, C. (2007). A Toolkit for Monitoring and 
Evaluating Children’s Participation.  Save the Children. This Toolkit 
provides helpful resources for Monitoring and Evaluation with 
children. 

 ■ UNICEF advocacy toolkit for youth to conduct their own campaigns, 
guidelines on engaging adolescents and youth in the COVID-19 
response 

 ■ UNICEF guidance note on adolescent participation in monitoring and 
evaluation. Provides an overview of meaningful participation in M&E 
with adolescents.  

Contextualized Tools for COVID-19 

Welcome to the Tools Section. Included here are tools that have been adapted for the COVID-19 
context, including adaptations to include face-to-face with physical distancing, phone, online, 
radio, and other formats. Each tool references the various stages of the humanitarian program 
life cycle it can be adapted for. These tools support adults to engage children meaningfully and 
foster a shift from participation to working with children as partners in person and remotely. 

The following table compares four online platforms that can be used for discussions with 
children and young people. We have also suggested many more platforms to try. It is important 
to assess what works best in your context and with the children you work with.5

5  The table is adapted from resources produced for mentors at Refugee Support Network based in the UK.
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COMPARING USABILITY OF ONLINE PLATFORMS

 ZOOM GOOGLE 
HANGOUTS

WHEREBY BRAMBLE

Summary Excellent additional 
functions.

Syncs with 
Google Suite.

Accessible 
to young 
people with 
little technical 
knowledge and/
or only a phone.

Specifically designed 
for online tutoring. 
Excellent additional 
functions. Very easy 
to use once you are 
on the platform.

Download 
needed

No download 
required on a 
computer but the app 
must be downloaded 
on a phone.

No download 
required but an 
app is available 
for download.

No download 
required but an 
app is available 
for download.

No download 
possible. Requires 
Chrome to run 
online.

Invitation to a 
meeting

Staff sends a link to 
the young person.

Staff sends a 
link or invite the 
child via Google 
Calendar.

Staff send a link 
to the child.

Accessed through 
the website.

Screen 
sharing

Yes Yes Yes Yes, as well as 
whiteboard and 
shared notebook 
functions.

Notes There is a 40-minute 
time restriction for 
meetings of more 
than two people in 
the free version.

To prevent 
‘zoombombing’ or 
uninvited people 
entering the call, 
make all meetings 
password protected.

Children do 
not have to 
have Gmail 
addresses or 
accounts to join 
a google hangout 
discussion.

 All meetings are 
automatically 
recorded and 
stored in all parties’ 
Bramble accounts. 
They cannot be 
downloaded. They 
can be deleted 
permanently by any 
party.

Bandwidth 
Requirements

2.0 Mbps up and 
down for single 
screen.

2.0 Mbps up 4.0 Mbps 
down for dual screen.

2.0 Mbps up 6.0 down 
for triple screen.

256kbps/512kbps 
(up/down) for 
one to one calls. 
900kbps/2Mbps 
for calls with 
more than 2 
people

2.0 Mbps 
outbound and 2.5 
Mbps inbound for 
one to one calls.

3.2 Mbps 
outbound and 3.2 
Mbps inbound 
for calls with 4 or 
more people.

Bandwidth 
requirements not 
known.

Access www.zoom.us www.hangouts.
google.com

www.whereby.
com

www.bramble.io

Ensure you are aware of each platform’s security and access controls - particularly when sessions are 
recorded
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Tool 4.2: Child Protection Community Mapping 
Purpose: To understand children’s differing perceptions of community strengths and challenges; 
the places, space, people, and activities that are safe and unsafe; facilitate dialogue among 
children about the community and how it currently supports and/or does not support children’s 
protection and wellbeing during COVID-19.

Humanitarian Program Life Cycle Stages: Initiation, Needs Assessment, Strategic Planning, 
Monitoring and Evaluation 

Time: 1.5 hours  

Note: We all have different perceptions and assumptions about our communities. Different 
groups of children will have varying perspectives based on their diverse lived experiences 
and power they have or discrimination they face in their communities. The mapping helps to 
share our different perspectives and should be introduced respectfully recognizing diverse life 
experiences. 

Materials required: Flipchart paper and markers or local materials (e.g. branches, flowers, 
rocks, etc.), camera. Optional: audio recorder. Personal protective gear, including masks, hand 
sanitizer/washing stations, as per local recommendations. 

Participants:

No. of facilitators: 2, including one Facilitator and one Note-taker, or more (one pair of 
facilitators for each group of children)

No. of participants: 8-10 children (depending on COVID-19 safety requirements)

Considerations for: 

Age: Age groups 6 to 10; 10 to 12; 12 to 14; 15 to 18 can be used 

Gender:  All genders can participate; where there are gender specific issues to explore, 
gender based risks, or it is socially required, consider inviting children to break into 
gender groups. 

Disability: All children can participate. You can modify types of questions for diverse 
forms of learning and ways that ideas can be expressed (e.g. drawing, verbally, through 
music, etc.).  

Tips for Effectiveness :

• Allow extra time. The actual mapping may only take approximately an hour, but more time 
will be needed to allow children and adults to present their maps. The presentations are 
crucial for you to understand the meaning behind the drawings.

• Use the activity as a learning opportunity. Suspend judgment, listen, learn, and discuss.
• Remember the maps are not representative of all children. They help you to understand 

how different children view their communities.
• Remember that while the maps themselves are useful, it is the discussion that takes 

place amongst the participating during the creation of the maps that will provide the 
most insight.  You do not just want to know whether a particular place is considered safe 
or not during COVID-19 – you want to know why, who thinks this, whether it was always 
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considered to be safe/unsafe, etc. Maps can also help to show if COVID-19 is compounding 
risk and marginalization for certain communities and in what ways. 

• Be sure to either record or take notes during the creation of the maps. 

METHOD 1: IN PERSON RESPECTING PHYSICAL DISTANCING 

(Please note: If you are familiar with this tool and are unable to do it in person, refer to Method 2)

Steps:

1. Ensure you have gained children and their guardians’ informed consent to participate in the 
activity, as well as to record the discussion, digitally and/or written, and use the data in their 
maps. Follow the guidelines of your organization for ensuring verbal or written informed 
and ongoing consent. See sample consent form in Module 3: Ethics and Safeguarding during 
COVID-19.

2. Invite participants to sit in a large circle at locally approved physical distance. 

3. Open the activity with a short, contextually appropriate energizer, song or game.

4.  After the game is complete, explain the plan for the day and the purpose of the mapping 
activity. It is important that participants understand why you are asking them to draw a 
picture or map of their community and what it will be used for.

5. Explain that:

• Each group will draw a picture of their community, including the places they go, the 
people they see and the things they do. This does not have to be a perfect drawing, the 
activity is about seeing the community from each child’s eyes.

• Participants have the right to leave the activity at any time. If anyone feels 
uncomfortable at any time, it is okay to leave. If the child wants support, tell them to let 
someone know.

6. Ask participants: What is the purpose of a community map?

 Listen for:
To share our thoughts about our community including the places where we go 
and the people who live there. We can identify and describe our communities, 
places and people in them, and the strengths and risks in our communities. 

7. Ask participants to think about where they live, what they do every day, and who they see.

8. Divide the participants into small groups of four or five. Separate groups by gender 
depending your context. Assign one facilitator to each group.

9. Give each group a piece of large flip chart paper and coloured pens/paints/crayons. Provide 
each child with their own paper if group work is not possible.

10. Ask groups to draw their community on the flipchart paper. Tell each group they have 30 
minutes to complete the task. Invite young leaders to support their peers to remember 
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physical distancing during the activity. Invite participants to take turns drawing each using 
their own markers. 

11. Check in with the group to ensure that they feel they have included all main landmarks that 
are important  to them (e.g. rivers, roads, large meeting trees, etc.) and the places that hold 
importance to the community (e.g. schools, church/mosques, housing areas, water taps, 
restaurant/bars, markets, police/military quarters, NGOs, etc.) are drawn out.

12. After the maps have been drawn, ask participants to answer the following questions to 
further develop their community maps. Ask them to think about their lives now when they 
consider the questions. Write the questions on a flipchart for all participants to see.

• Where are the important places in your community? Why are these important to you?  
•  Where are the people that are important to you? Who are they? What do they do?
• Where do you go to play or meet friends (in person or online)? What do you do there?
• Where do you learn new things?
• Where are the opportunities to be involved in decision-making in your community?

13. Invite participants to relook at the questions. If you had answered these questions before 
COVID-19, how would your answers be the same or different? What has changed? 

14. Next, ask the participants to draw stars (*) beside all the places that are currently most safe 
for children in their community. Give them a few minutes to complete the task. Ask them: 

• What makes this place safe?  
• Is it safe for all children? 
• Who may it be safer for? 
• Was it always safe?

15. After a few minutes ask participants to put an X beside all the places that are most risky 
and unsafe for children currently. Give them a few minutes to discuss and complete this. 
Ask them:

• What makes this place unsafe?  
• Is it unsafe for all children? 
• Who may it be less safe for? Why?  
• Was it always unsafe?”

16. Remind participants that because everyone has a different view of what is safe and unsafe, 
some places may have a star (*) and an X. (For example, a school may be safe because it 
supports children to learn in a friendly environment, but it may also be unsafe if  there is 
corporal punishment, bullying, and/or abuse, and/or people are not respecting healthy 
physical distancing practice where required.) 

17. Discuss the following questions as a large group: 

• What did you learn in this activity? Did anything surprise you?
• Who are the people who are strengths? What made them special?
• What are the challenges? Are these challenges different for different groups of young 

people (e.g. genders, sexual orientation, age, abilities, race, culture, and more)?  
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• What are things that could be improved to make sure children are safe during COVID-19?
• Are there areas where we could provide support in our programs? Who else in our 

community can help?
• What can you do (children and adults) to make things better for children during COVID-19?
• What type of program do we want to set up to make things better for children? 

18. Throughout the activity, facilitators need to watch for:

• Is everyone participating in the activity and having their voice heard? Consider age, gender, 
ability. Are younger children given an opportunity to voice their opinion?

• Are there differences between individuals/groups? Genders?
• Do participants appear comfortable? Is their body language relaxed? Are they smiling? 

Communicating?
• Are participants practicing safe physical distancing and healthy practices (as per their local 

health authority guidelines)?

METHOD 2: WITH ACCESS TO SMARTPHONE OR COMPUTER WITH INTERNET 

If it is not possible to bring a small group of children together safely while physically distancing, 
consider the following adaptations:

Online Video-Conferencing: This activity can be facilitated via group video-conferencing (e.g. 
Microsoft Teams, Zoom, Webex, GoToMeeting. Please choose a platform that your organization 
has tried and tested and is most comfortable with.)  Many of these platforms also have recording 
capabilities for easy transcription later on (if consent is given). The facilitator can work with a 
co-facilitator who supports technology issues (e.g. children getting online, comments in the chat 
box, speakers and volume, and recording). Each child can be invited to draw their own map and 
share in small groups (if your platform has break out rooms (e.g. Zoom) or in one large group. 
Invite children to hold their maps up to the screen and to share any reflections (if they would like). 

WhatsApp/PhoneCalls: If children do not have access to online video, consider WhatsApp or 
voice group calls and/or individual calls.  

Online via  Zoom, JamBoard, Miro or other visual collaboration software: Visual collaboration 
software allows groups to collectively create a visual board with text, drawings, images and 
sticky notes. Make sure you understand the opportunities and constraints of the software before 
you host the activity with children. Children can be asked to collectively draw a map and use 
sticky notes to add additional ideas and stories to create a collective map. You may want to have 
this software open while you are on a call, or follow up with people after the call to understand 
their maps in more depth. 
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Tool 4.3: Vision Collages6 7

Purpose: To explore children’s vision for positive change in their community and their initiative/
project

Humanitarian Program Life Cycle Stages: Needs Assessment, Strategic Planning, Resource 
Mobilization 

Time: 1 hour

Materials required: Thick paper, glue, scissors, collage materials: e.g. magazines, newspapers, 
coloured paper, small leaves, flowers or other natural materials, markers, enough for each child. 
Personal protective gear, including masks, hand sanitizer/hand washing stations, as per local 
recommendations. 

Participants:

No. of facilitators: 2, including one Facilitator and one Note-taker, or more (one pair of 
facilitators for each group of children)

No. of participants: 8-10 children (depending on COVID-19 safety requirements)

Considerations for: 

Age: 8 to 18 years. Adjust questions based on age groups. 

Gender: All genders. 

Disability: Include diverse ways to engage different abilities. For example, for those who are 
visually impaired or who have upper body mobility challenges, provide textual materials 
they can paint or draw with, or invite them to pair with a buddy (at a safe distance) to share 
their ideas. Children could also share via video, poem, or song, instead of drawing.  

METHOD 1: IN PERSON RESPECTING PHYSICAL DISTANCING               

Steps:

1. Ensure you have gained children and their guardians’ informed consent to participate in the 
activity, as well as to record the discussion, digitally and/or written, and use the data in their 
collage. Follow the guidelines of your organization for ensuring verbal or written informed 
and ongoing consent. See sample consent form in Module 3: Ethics and Safeguarding during 
COVID-19.

2. Invite participants to stand together in a circle, respecting physical distance. 

6  Adapted from Right to Play, 2015 and Currie, Lee, Wright, 2019. 

7  Currie, V., Lee, L., and Wright L. (2019) YouCreate Art-kit: Participatory Action Research for Young Change-makers. 
International Institute for Child Rights and Development and Terre des Hommes. https://childhub.org/en/system/tdf/library/
attachments/200325_tdh_youcreate_light.pdf?file=1&type=node&id=43578 
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3. Say to the children “Let’s explore your vision for your family, peers and/or community. What 
do you imagine for children’s protection and wellbeing in the future for your community? 
How do you want to contribute to this vision?”

4. Invite participants to close their eyes (if they feel comfortable doing so) and invite them 
to imagine they are just returning from a magic carpet ride. When you arrive, you are so 
excited by all you see and hear about. The strengths that were there before are still here, 
but you also see many improvements. You take time to wander through the community. 
What do you see? What do you hear? What are children doing? What does it feel like?

5. Invite participants to open their eyes.

6. Ask them to sit down, with appropriate physical distance, in groups of 2-4 and talk about 
what they see as the most important parts of the community they saw in their visions. 

7. In their small groups, ask children to talk about how they can bring some part of their 
visions for children’s protection and wellbeing to reality, through a project or initiative. 
What do they want to do? How can they do it? 

8. Ask children to find a quiet place to sit and hand out materials: magazines, coloured 
markers, paper, scissors, glue, and other natural materials. 

9. Explain that children will have 15 minutes to create a collage of their vision for their project. 
Children can add text around their collage to explain what is going on if they wish.

10. Write the following on a flipchart page and post or ask the questions out loud:

1. What do you want to work on to contribute to a better future for children in your 
community?

2. What is the goal of your project?
3. What do you need to make your project a reality?
4. How can you get started?

11. Invite children to post their collages on the wall and explain their vision for their project in 
one minute.

12. Invite everyone to add any additional ideas and/or ask questions.

13. Ask the group to arrange the collages onto the wall or on the ground if outside in a way that 
makes sense to them, and connects their project vision, respecting physical distancing by 
having the person who has touched the paper originally from a group be responsible for 
moving the poster around. Reflect on how these images are connected together. 

14. Once children are happy with the arrangement of their collages, lead a discussion using the 
questions below as a guide.

1. What are the common elements in our visions?

2. What are the differences?

3. Is there anything like this already happening in the community? If so, could we build on it? 

4. If there is nothing like this happening, what do we need to do to organize it? 

5. What resources do we already have to make this happen (e.g. materials, location, people)? 
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6. What else do we need? When would it take place? What would be our steps to get there? 

15. Invite children to begin to build out a basic action plan including activities, lead and support 
roles, resources needed, and timelines. 

16. Close the activity with a fun closing circle, respecting physical distancing, to reflect on 
visions and next steps going forward. 

METHOD 2: WITH ACCESS TO SMARTPHONE, COMPUTER WITH INTERNET, PHONE 
WITHOUT DATA, OR REGULAR MAIL/DROP OFF POINT 

Video-Conferencing: This activity can be facilitated online, if children are informed in advance 
what materials they will need to utilize. Break-out rooms on applications such as Zoom can be 
used in place of small group work. Ensure you have enough facilitators to monitor and support 
break-out rooms. 

Smartphone via a secure social media platform: Send children a text with the instructions to 
the activity. Ask them to prepare a collage on their own time and send a photo of it to a group 
chat e.g. WhatsApp. As a facilitator of the chat, ask children to post their thoughts and ideas 
about their collages. Ask probing questions and encourage children to formulate a clear vision 
for a project together. If using WhatsApp for communicating with children, ensure that you are 
following safety protocols. See safeguarding protocols in Module 3: Ethics and Safeguarding 
during COVID-19.

Tool 4.4: Object Stories8 9

Purpose: To explore our safety and wellness through play and nature objects

Humanitarian Program Life Cycle Stages: Needs Assessment, & Analysis, Strategic Planning, 
Implementation & Monitoring, Evaluation 

Materials: Play and nature objects, audio recorder, camera (for pictures of objects not people). 
Personal protective gear, including masks, hand sanitizer/hand washing stations, as per local 
recommendations.

Participants:

Considerations for: 

Age: Ages 4 to 18 (break into smaller age groups e.g. 4 to 6; 7 to 10)

Gender: All genders. Questions can be adapted for particular gender issues being explored 
and/or young people can divide into gender specific groups where desired. 

8  Adapted from Wilderness Emerging Researchers’ Play Guide (2019) and ResiliencebyDesign RRU qualitative research tools.

9  Wright, L.H.V. (2019). Wilderness Emerging Researchers Play Guide. Developed for a University of Edinburgh child and young 
people research project. Edinburgh/Victoria.
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Disability: All children can actively engage. As in previous tools, you can use different 
creative forms that are accessible to diverse abilities (e.g. visual - braille, texture, song/
poem instead of an object, audio - sign language, written text) 

Time: 30 minutes

METHOD 1: IN PERSON RESPECTING PHYSICAL DISTANCING                

Steps: 

1. Invite participants to go on a walk in their surrounding area (if it is safe to do so) and find 
an object related to play/nature that supports their feeling of safety and wellbeing during 
the COVID-19 pandemic. (If this is not possible, ask children to bring something special 
from home.)

2. Invite participants to find a partner that they feel comfortable sharing their story with.

3. Ask each person to sit with their partner, at a safe physical distance, and share their story in 
three minutes without the other partner interrupting or asking questions.

4. After three minutes, create space for the partner to ask questions.

5. After the partners have discussed, invite the second partner to share their story in three 
minutes.

6. After both partners have completed the activity, invite all participants to come back 
together in a circle (sitting at physical distance).

7. Invite each participant to briefly share their object story with the whole group.

8. After participants have shared, lead a circle using the following questions as a guide:

• How did it feel to find a play/nature object that connected with your safety and 
wellbeing? Was it easy? Difficult? Why?

• What were some of the themes that came out from our individual and collective stories?  
• What are some ways we can support more opportunities for our safety and wellbeing 

in our programs? 
• What are actions we can take in our communities to support other children’s feelings of 

safety and wellbeing?
• What can we build on to support safety and wellbeing in the project phases? How can 

the project phase you are focusing look to support children’s safety and wellbeing?   

Note: If using for Monitoring or Evaluation, modify the above questions to reflect on things that 
have supported children to feel safe and well during the program. Explore changes from prior to 
during and at the end. 
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METHOD 2: WITH ACCESS TO SMARTPHONE, COMPUTER WITH INTERNET, PHONE 
WITHOUT DATA, OR REGULAR MAIL/DROP OFF POINT 

Video-Conferencing or Smartphone: Ask the children (via email, text, call) to find an object in 
their home or  surrounding area (if safe to do so) that connects with their wellbeing or safety 
before the group call. On the video conference invite participants to share their object by 
holding it up to the group. Invite anyone who is comfortable to describe their object verbally or 
via the chatbox. 

Online Forums: This activity can also be adapted to invite children to share their objects and 
stories on a private secured online space and/or private blog posts. Children can be invited to 
post a picture of their object, with a text or verbal description. Consider exploring the themes 
of safety and wellbeing through other approaches too, such as digital stories, songs, poems, 
collages, and paintings. 

No internet and unable to meet in person: Co-create activity packages with children and adults 
that can be mailed to/dropped off (safely) at children’s homes (with postage for them to send back 
or a convenient location to drop it off). This way they can safely complete the activity on their own.

Tool 4.5: River Journey: Most Significant Change Story10

Purpose: To explore the most significant changes that have taken place over the journey of the 
child protection program

Humanitarian Project Cycle Phase: Monitoring and Implementation, Operational Review and 
Evaluation 

Time required: If in small groups, 1.5 hours. If completed individually, each participant could 
expect to spend 20-30 minutes on their contribution.  

Arts-base: Public Mural 

Materials: Poster paper, flip chart paper (4-5 pasted together), or large wall; paints/crayons/
other colours; Personal protective gear, including masks, hand sanitizer/hand washing stations, 
as per local recommendations. 

Participants:

Considerations for: 

Age: 8 to 18 

Gender: Children of all genders can actively participate. Depending on your program or 
particular child protection issue you are exploring (e.g. Gender Based Violence), you may 
want to divide by gender. 

10  Adapted from Currie, Lee and Wright, 2019, YouCreate.
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Disability: All children can actively engage. As in previous tools, you can use different 
creative forms that are accessible to diverse abilities (e.g. visual, audio, diverse forms of 
mobility) 

METHOD 1: IN PERSON RESPECTING PHYSICAL DISTANCING

Steps: 

1. Place a long piece of paper on the floor or wall, and write past, present, and future in 
intervals across the top. If you are able to meet in small groups, you can structure this 
activity so that you meet with 3-5 children at a time with safe physical distancing, asking 
each group to add to the work of the previous group. If you are unable to meet with children 
directly, you might select a wall or area they pass by on a regular basis in the community and 
hang the mural of the River Journey on the wall, with simple instructions. Call or text children 
to let them know when they can visit the River Journey, staggering visiting times, to add their 
piece. Come back to the mural to check progress and provide hints.

PAST PRESENT FUTURE

2. Ask children to envision a beautiful river, flowing from their past (before they started the 
program) to the present (recently completed phase in the program or the full program) and 
into their future (What do they hope will happen next?).

2. Ask children what their lives were like in the past, before their involvement in the program. 
What is it like now that they have finished the program phase/ full program? And what do 
they hope they might do in the future?

3. Ask children what some of the most important changes have been between each of these 
phases (past, present, future)? These changes can be personal, in the family, or in the 
community.

4. Ask for a volunteer to draw a river across the whole page, with two simple lines (You can 
also do this in advance). Then together (by taking turns at physical distance) populate the 
river with their individual stories (in writing and/or drawing). Ensure each child has their 
own separate colours to work with for hygiene safety. They may also include significant 
activities/events on the river that led to the changes. 

5. Once complete, ask participants to draw, write or share any significant ‘stories’ that reflect 
the changes that they experienced as a result of the child protection program.
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6. Lead a discussion using the following questions as a guide:

• What were the most significant changes that were revealed in your River Journey? Why 
are these significant?

• Were the changes experienced by all participants? Please explain.
• What have you learned that you will take forward into a) future activities you plan, and 

b) into your lives? 
• Is there one story that stands out to you as a group?

METHOD 2: WITH ACCESS TO SMARTPHONE OR COMPUTER WITH INTERNET 

If it is not possible to bring a small group of children together safely while physically distancing, 
consider the following adaptations:

Online Video-Conferencing: This activity can be facilitated via group video-conferencing. The 
facilitator can work with a co-facilitator who supports technology issues (e.g. children getting 
online, comments in the chat box, speakers and volume, and recording if consent given). 
Encourage each child to reflect on their experiences within the program, draw an individual 
River, and share with the group. Invite children to show their picture (if on camera) if they would 
like to explain their drawing and share some of their key stories. Close with discussion questions 
from the in-person instructions above. 

WhatsApp/Phone Calls: If children do not have access to online video, consider WhatsApp or 
voice group calls and/or individual calls. You can chat through experiences and stories. 

Online via JamBoard, Miro or other visual collaboration software: Visual collaboration 
software allows groups to collectively create a visual board with text, drawings, images, and 
sticky notes. Make sure you understand the opportunities and constraints of the software 
before you host the activity with children. Children can be asked to collectively draw a river 
journey. You may want to have this software open while you are on a call, or follow-up with 
people after the call to understand their river journey in more detail.  You can invite children to 
share more details about stories on their river journey through writing songs, sharing photo-
stories (without images of people), or through a poem or online skit. If sharing, ensure child-
centred safeguarding practice is in place. See safeguarding protocols in Module 3: Ethics and 
Safeguarding during COVID-19.

No internet and unable to meet in person: Co-create activity packages with children and adults 
that can be mailed to/dropped off (safely) at children’s homes (with postage for them to send 
back or a convenient drop off location). This way they can safely complete the activity on their 
own and share back. 
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